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HITT Unit 13 Engaging with Research
Outline of this unit

The unit will focus on two key issues:

13.1 Becoming research active

Many higher education appointments encourage or indeed require staff to undertake research, even on short term contracts, and if any individual wants to forge a future in higher education research will be a likely condition of their employment. Our focus in this section of the unit is on examples of projects that illustrate key issues about the nature, scope and purpose of research. Although we do not present detail about research strategies and methods in this section we have included resources (see Resource 13.1a and 13.1b) about these and there is a wealth of existing materials, some published, others on-line, and we will give references to these sources.

13.2 Engaging with research as a Teacher Trainer

Research based understandings and suggestions for practice are a valuable resource for both trainees and teacher trainers and are an important contribution to initial teaher education. This unit explores a range of ways in which we might draw on research in our work with both trainees and mentors.

Recently appointed trainers are likely to have very different starting points so far as research experience is concerned (Murray and Male, 2005). Some will already have higher degrees in education which will have involved independent research and will feel confident about their research responsibilities whilst others will have been involved in school based development projects that have included a research dimension. Others may have little or no research experience and feel daunted by the prospect. The intention here is to suggest ways in which our research and teaching responsibiltiies can be complementary rather than compete for our time.

From September 2007 most PGCE courses will be designated as M level qualifications and in many cases the master’s requirement will be met through the trainees’ written work. M level requirements will therefore require trainees to understand the nature of educational research. The QAA website provides an outline of the master’s level descriptors (www.qaa.ac.uk/academicinfrastructure/FHEQ/EWNI/default.asp#annex1). 
Each sub-section of this unit is followed by one or more activities to enable you to explore the issues further. In several instances, reference is made to journal articles. All higher education institutions will keep a collection of academic journals and many will have subscriptions for online access. For copyright reasons we are therefore unable to provide a hyperlink: you will need to locate them through your own institutional resources.
13.1 Becoming Research Active

(i) Why engage in research?

The simple (and crude) answer may be because your contract requires it. However, there are better reasons! Hagger and McIntyre (2000) argue that research offers understandings and insights about both the nature of teaching expertise and the nature of teacher education, both of which could contribute to the professional education of teachers. It is, of course, entirely possible for others to conduct this research and us to simply make use of it. But we are especially well placed to know about the sorts of questions about history teaching and learning that are worth investigating, and the issues of concern to us as teacher educators about the processes and challenges of learning to teach history. Increasingly, teacher educators internationally are viewing research not just as part of their job description but central to their own professional development as well as that of those with whom they work (Lunenberg and Willemse, 2005)
The type of research that you will be able to engage in will be affected by your distinctive context. It may be that you are registered for a research degree or you chose to undertake an independent project; you might engage in collaborative work with HE colleagues (from your own institution or others), with school mentors or with trainees. The nature of your research activity will be affected by the sorts of funding available and this is a tricky one for us in history: there is relatively little external funding available for history so you may be dependent on internal sources (usually of small sums of money) or work with other trainers in the core subjects. It is also worth seeing if there are cross curricular projects (e.g. about the Every Child Matters agenda or sustainable development in relation to which you could take an historical perspective). It is important that you find out what is available in your institution from the outset as this will affect the scope of the work that you can do.

Activity 13.1.1 
Investigating provision for research support in your own institution

Activity 13.1.2 
Reading Pendry et al Preconceptions article: overlap research and teaching

(ii) What kind of questions can I ask through research and what might research look like?

The studies that are described here vary in terms of their nature, scope and purpose, illustrating the range of possibilities available to us.

Questions about teaching and learning in history classrooms: 

Harris’s work on the teaching of writing at A level in history teaching (2001) is a good place to start. Harris explored the reasons why his A level students found essay writing difficult and then used the data generated by this process, in conjunction with knowledge gained from the relevant professional and theoretical literature, to develop an action plan of how he could enable them to develop. He then evaluated the success of the approaches he had adopted. Although this study was conducted as part of a part-time master’s degree by a practising teacher (and hence unfunded) it is the sort of project that you could do in collaboration with a mentor or other history teacher. The study is an action research study, a strategy in which the researcher wants to bring about a development or change in his or her own practice but also wants to research the process of change. In terms of scope, Harris worked with his own Y12 and 13 classes over a period of two years and the purpose of the work was to improve the students’ essay writing through the adoption of specific teaching strategy and associated methods. 

A contrasting study is that which lies at the heart of Husbands, Kitson and Pendry’s book (2003) Understanding History Teaching. Three teacher educators, from different institutions, worked collaboratively to explore the nature of history teaching at a time of rapid change. They sought to understand more about what history teachers actually do in the classroom – the nature of their expertise – and their views on the present and future of the history curriculum. There was no intention in this study that practice would change through the research process: instead the purpose was to understand the work of eight history departments through a series of case studies. By analysing the data from observations and interviews with the heads of departments, an account of the professional knowledge of these teachers was constructed. The project was funded by the Nuffield Foundation through their Small grants scheme.

Harris was investigating a specific question about how to raise the achievement of his own students’ whilst Husbands et al had much broader and exploratory aims. A third, doctoral study, asked specific questions to explore an aspect of history teachers’ expertise: their professional practices and perspectives in the teaching of historical empathy. A brief report of key findings of this research, by Deborah Cunningham (2004) has been published in Teaching  History. Whilst the scope of Cunningham’s work is probably beyond that of a researcher with many other professional responsibilities, the way in which she worked with a small number of history teachers to observe and record series of their lessons, and conduct interviews with them about those lessons, could certainly be replicated. Her very detailed analysis helped her to create a picture of teachers who had ‘developed conceptions about what empathy was and was not, who knew a great deal about how to help their students reach empathetic understandings of people in the past, and who possessed broad and flexible repertoires of strategies to achieve this’.(24)

Activity 13.1.3 
What are your research interests in history teaching and learning?

Questions about teacher education

A study that is similar in scope to that of Harris’s is Burn’s study of the value of collaborative teaching in learning to teach  (1997). Burn explored the ways in which four history mentors (of which she was one) could jointly plan, teach and discuss history lessons with trainees and how these processes contributed to the trainees’ learning. Data were collected through tape-recordings of lesson planning and evaluation, short interviews with the trainees and brief questionnaires completed by both the mentors and the trainees involved. Analysis revealed the ways in which joint planning ‘gives access to an experienced teachers methods and insights’ and how collaborative teaching and evaluation ‘allows students teachers to approach the task of teaching more rationally’(160). In this example, the intention was to explore the potential value of a specific strategy to support trainees’ learning and  - given the positive outcomes of the study – to use the knowledge gained to encourage other mentors and trainees to engage in these strategies. 

At the University of East Anglia, two colleagues in history and science– Roy Barton and Terry Haydn (2006) –worked collaboratively to gain insight into traineee’s perceptions of the usefulness of materials and activities designed to develop their ability to use ICT in subject teaching. In the study, involving 71 trainees (24 in history and 47 in science) and several mentors in each subject,  the data sources were interviews, focus group discussion and free response questions in questionnaires. The findings enabled the researchers, as trainers, to make specific changes in their practice: avoiding information overload for trainees, supporting them in integrating ICT into their teaching, encouraging them to work in peer groups to support their ICT development and introduce specific strategies that mentors could use with trainees. 

A final example is one concerned not with history teacher education but science. Elaine Wilson (2005), a science tutor at Cambridge University, worked with three trainees and their mentors to explore the ways in which the use of a specific strategy for the teaching and learning of science might ‘impact on the beginning teachers’ practice and ultimately on their capacity to think more critcially about teaching.’ (364) The approach adopted provided the trainees with a specific structure and language (developed within science teaching) to think and talk about how pupils learn science. Extensive data, from multiple sources, were collected (including plans, classroom observations, written reflections, interviews and mentor meeting minutes). The changes and developments in trainees’ practice and thinking that emerged though the analysis of the data suggested that the approach that had been adopted did have an important impact on the quality of reflection of these trainees. A distinctive characteristic of this work is that - unlike most of the other studies described – it quite explicitly theorises the processes of learning to teach and engages with theoretical models, in this case sociocultural theories, about learning in science. For research to be published in an internationally recognised journal, it is this quality of research to which we must aspire. 

Activity 13.1.4 
What are your research interests in teacher education? 
Activity 13.1.5 
Exploring the journals especially relevant to Teacher Education

(iii) What do I need to know to be able to do research?

Designing and carrying out any decent research project requires detailed knowledge about research ethics, strategies and methods. The examples described indicate that research can have diverse purposes: to understand a phenomenon, to change it through the research, to change it as a result of the research process. Research comes in all sorts of shapes and sizes: cases studies (of individual teachers, trainees, departments, for example), action research studies in which the researcher is also an actor in the situation, surveys in which a much larger number of people or institutions are involved. Data of different types may be collected or created: such as interviews, observations, recordings and questionnaires. Analysis – barely mentioned so far – needs to be disciplined and rigorous. Matching questions, strategy and methods, knowing how and when to draw on theoretical frameworks and how to write up your research and for what sort of audience are all demanding.

This unit cannot begin to offer a research training programme but it can emphasise that every new researcher needs either formal training or the opportunity to work with more experienced colleagues. If neither of these is available in your own institution it is worth looking farther afield. If no such support is forthcoming, the following references will at least get you started:

Research methods texts:

Robson, C (1993) Real World Research, Oxford, Blackwell Publishers
Punch, Keith (1998) Introduction to Social Research: Quantitative and Qualitative Approaches London Sage Publications

Bell, Judith (1999) Doing Your Research Project: A Guide for First-time Researchers in Education and Social Science Buckingham, Open University

Websites with examples of research projects:

www.ttrb.ac.uk/
www.nfer.ac.uk/index.cfm
www.gtce.org.uk/research/
www.scre.ac.uk 
www.bera.ac.uk/index.php This is the site of the British Educational Research Association. A key document here is their statement about research ethics (www.bera.ac.uk/publications/pdfs/ETHICA1.PDF) 
Activity 13.1.6 
Reading one or more articles to see what doing the research and writing it up has involved
2.  Engaging with research as a teacher trainer
It may not be self evident why you should consider doing this. It is certainly possible to design a programme, teach PGCE sessions and support much of the development of trainees without recourse to research. However, research based understandings - especially when they are used in the context of a partnership with schools and school mentors (that anticipates that schools and teachers will be major players in the programme) – can only enhance your work. Schools and mentors have a distinctive contribution to make but so too do we – and one that goes beyond the expertise we may have developed as school teachers and school based teacher educators. This contribution ranges from knowledge about trainees’ preconceptions: the ideas they bring with them (see Unit 2, section 1) that are so powerful in their effects on what they take from our programmes to knowledge about the nature of trainees’ development (see Unit 1) which will have an impact on what we tackle when in our programmes (see Unit 3, especially sections 1 and 2). If taught sessions are not simply to replicate what any effective mentor might offer trainees, then we should look to what insights or suggestions research might be able to offer to complement that contribution. As Unit 4 illustrates, existing research can help us to understand our respective roles, and can guide us in the ways in which we might support mentors in their wok with trainees.

(i) How can I use research to design a history teacher education programme?

Assuming you are an experienced history teacher and have already worked with trainees in the school context, you could design a programme drawing on all this knowledge and experience. Inevitably though, this experience is - by its very nature – limited. What research offers is a much greater pool of knowledge, and especially understandings that are not necessarily self evident through daily practice with trainees. 

Several of the earlier units demonstrate some of the ways in which research about teacher education might make a contribution here: 

Unit 1: Beginning history teachers' development: understanding progression in learning to teach history
Unit 2: Working with adult learners
Unit 3: Constructing a Teacher Education Programme for History Trainees
Unit 4: Working with school-based colleagues

Other units draw directly on research about history and history teaching and learning e.g. 

Unit 6: How history works: enabling trainees to understand the nature of their discipline
Unit 7: How children learn in history 
Unit 11: Working with models of progression in history learning: enabling trainees to understand, use, appraise and develop their own.

Activity 13.2.1
Looking at HITT units to consider how research has been used and its value.

(ii) How can I use research to inform the design and implementation of your sessions with trainees?

Christine Counsell and her colleagues at Cambridge argue persuasively (2000) about the value of educational research for trainee teachers’ learning. They suggest that there are three important reasons for this. Firstly, research can offer high quality new ideas, developed through disciplined research. Secondly, research can offer a warrant for teachers’ practice: it can help teachers to justify what they are doing. Lastly, if teachers are to make critical use of externally generated ideas (from research, for example) then it is important that they know how to test out the ideas in their own context– and to do this they need, to some extent, to be able to engage in research themselves. As the authors show, if research is to be valuable in these ways, then it must be appropriate, it must offer suggestions for practice and it needs to be used in principled ways: they offer a set of conditions to meet this. Furthermore, these principles are exemplified in relation to the teaching of historical interpretations: a notoriously difficult area for beginning teachers to understand. Whilst this is described in detail in the article, other units here give an indication, in a more piecemeal fashion, of the sorts of approaches that might be used.  

e.g. 
See Unit 1.2 about the ways in which reading might contribute to trainees’ learning


See Unit 6 about how research about the nature of history might be used

See Unit 11 about the ways in which research about progression in history might be used

See Unit 12 for using research based ideas about assessment to support trainees’ learning
Activity 13.2.2 Looking at HITT units to consider how research has been used and its   value
Activity 13.2.3 Using research to teach trainees about interpretations
 (iii) How can I enable trainees to use others’ research and engage in research themselves?

Virtually all PGCE programmes anticipate that trainees will engage in school based research-type investigations, supported by reading relevant literature. One question to consider here is the extent to which such investigations do constitute ‘research’: what distinguishes that from reflective practice?  Several articles in Teaching History (see, for example, Hammond, 1999, Robbins, 2004 and Conway, 2006) are based on investigations carried out by PGCE trainees during their PGCE courses. Are these (or the original assignments on which the articles are based) research or some other type of professional enquiry? Counsell et al (2000) argue that we should adopt an inclusive notion of research for the purposes of initial teacher education and cite Ruthven’s (1998) notion that research includes the articulation and validation of existing good practice. Definitions here are contested. Furlong and Salisbury (2005) indicate that conventionally the quality of research has been determined by scrutiny in terms of the use of valid and reliable procedures and its contribution to knowledge. However, they argue that in the case of teacher research different notions of quality may well be appropriate – and here the impact of research (as well as its systematic nature) might be a major consideration. It is certainly critical that we do generate criteria for quality – and they should take account both of traditional definitions but also the special nature of practitioner research.

However, whatever criteria we might seek to adopt, if our courses are to meet both H and especially M level descriptors, then certain external requirements will have to be met by the trainees’ written work.  Relatively few PGCE trainees are likely to have previously engaged in social science research – a few will, but it is more likely that they will be much more familiar with historical research. Whilst there will inevitably be much for them to learn, their disciplinary background is potentially very helpful. Identifying a question of interest, using evidence critically, and constructing an argument based on this evidence should all be second nature to them. Building from this base, we can induct them into appropriate forms of research such as action research or case study and the methods of literature review, data collection and analysis and interpretation they need to employ if they are to generate professionally valuable findings.  

Potentially the most important issue here, exactly as it is for us in our professional lives, is that for trainees any research that they undertake must be of real relevance and value to them as developing history teachers. As for us, learning, teaching and research need to be complementary activities.

Activity 13.2.4 Trainee’s assignments 

Activity 13.2.5 Review a range of articles from Teaching History 
Activity 13.2.6 Research quality 

Activities
Activity 13.1.1 Investigating provision for research support in your own institution

At the outset is in important to find out about research support in your institution. It may be that that you will provided with a full programme of induction but if you aren’t ask questions about:

· Who is responsible for research?

· Do you have a designated research mentor? What are their responsibilities towards you?


· Are staff grouped together in some way to support each other’s research? Which would be the most appropriate for you?
· Is there a programme of research seminars which you could attend?

· Is there funding available for research? How do you access it?

· Is there funding to enable you to attend conference? How do you get it?

· Is there a research training programme for you? If there isn’t, and there is one for research students, could you join it?

· Which journals does the library hold? Does it have online access for all staff? Where is the access? Who will show you how to use it?

· Who will induct you into bibliographic searching?

· Is there a research team you could join?

· Are there research theses that you could read to help you get started?

· Anything else you are concerned about!

It’s worth asking other members of the PGCE team about their research interests and copies of any papers they may have published: this will help to give you a feel for what’s going on and for likely allies.

Activity 13.1.2 Reading Pendry et al Preconceptions article: overlap research and teaching

Read Resource 13.1.2. This article reports research conducted by a curriculum tutor with her own trainees. What if anything do you see as the value of this type of research?
Activity 13.1.3 Your own interests in research in history teaching and learning?

If you haven’t already done so, simply start by thinking about the sorts of issues – if any, as you may want to do another kind of research – that you would be interested to pursue here. Reflecting on your own practice as a teacher and talking with your mentors or other teachers might prompt ideas too. Start to search for relevant literature that may help you to refine your interests.

Activity 13.1.4 Your own interests in research in teacher education 
If you haven’t already done so, simply start by thinking about the sorts of issues that you might be interested in in this field e.g. the role of the school? The role of the university? The way in which the partnership works? Trainee’s learning? If you have experience as a school based teacher educator, reflecting on this and talking with your mentors or other teachers might prompt ideas too. Start to search for relevant literature that may help you to refine your interests.

Activity 13.1.5 Exploring the journals especially relevant to Teacher Education

Assuming your library keeps journals or has online access, start to explore the journals espcially to teacher education e.g. Teaching and Teacher Education, Journal of Education for Teaching, Teachers and Teaching: Theory and Practice, Teacher Development. You could also look at the Curriculum Journal and the Cambridge Journal of Education, both of which occasionally publish articles about history education. Just get a feel for the sorts of issues that have been explored, and how. You could pursue any existing interests you have through this approach.
Activity 13.1.6 Reading one or more articles to see what doing the research and writing it up has involved 
Choose either one of the following articles, or any other research article that you have come across that’s of interest to you as a way of exploring what you will need to learn about. You could consider the following sorts of issues: 

· What seems to be the purpose of the research? 
 

· What’s its scope?  


· What sort of research strategy and methods does it use? 

· What sort of style has been adopted in the writing? 

· What’s the vocabulary like? 

· What sections does it have? 

· What do you think of the quality of it e.g. do you think that the methods used are sound? 

· Are the claims that are made supported by the evidence? 

· Was the research worth doing? 

· What, if anything, have you learned from reading it?

· What new questions does it raise for you? What implications could it have for your practice?
Examples: 

Virta, A (2002) Becoming a history teacher:observation on the beliefs and growth of student teachers, Teaching and Teacher Education, 18 (6), 687-698

Harris, R and Haydn, T (2006) Pupils’ Enjoyment of history: what lessons can teachers learn from their pupils? The Currriculum Journal, 17 (4), 315-333

Activity 13.2.1 Looking at HITT units to consider how research has been used and its value.
Look at and read the units cited here, and consider the ways in which research has been used. In what ways, if at all, does research seem to have enhanced this unit? Does the research cited add anything to your existing understandings in this area?
Activity 13.2.2 : Looking at HITT units to consider how research has been used in teaching sessions

For each of the cited units, identify the research on which it draws and consider its possible value to trainees’ learning. What doe you think might be the reaction of trainees to suing research in this way? What would work on this area be like without recourse to research?

Activity 13.2.3  Using research to teach trainees about interpretations. 

Look at Resource 7.4.1 which is an extract from the Counsell et al article. What do you think of this approach? What do you see as its benefits? What challenges does it present – both to you and to the trainees? Would you consider replicating this approach in relation to another aspect of history teaching? How might you do this?

Activity 13.2.4 Trainee’s assignments (Have up as resources CA2 and CA3 from OUDES, M level descriptors)

Resource 13.2.4a and 13.2.4b contains the guidance for two assignments from one training institution. Assuming that you regard these as a form of research, what sorts of guidance might trainees need to carry out these pieces of work? In what ways would mentors need to contribute? What might trainees gain from these pieces of work? Do you think these assignments meet the M level descriptors? How do these compare with your assignments?  
Activity 13.2.5 Review a range of articles from Teaching History (any of interest to you) 
Select two or three articles from Teaching History that are of interest to you. Do you think these could be regarded as research? Why: what qualities or characteristics do they have that would allow them to be categorised as research? If not, how would they need to be developed or extended to meet your criteria?
Activity 13.2.6 Research quality 

Read Furlong and Salisbury (2005) and especially concentrate on what he says about quality in research – for both conventional research and teacher research. What do you make of his arguments?

Begin to generate your own statement of quality for teacher research.

References 

Barton, K and Haydn, T. (2006) Trainee Teachers’ views on what helps them to use information  and communications technology in their subject teaching, Journal of Computer Assisted Learning, 22 (4): 257-272

Bell, Judith (1999) Doing Your Research Project: A Guide for First-time Researchers in Education and Social Science Buckingham, Open University
Burn, K. (1997) Learning to teach: the value of collaborative teaching in D. McIntyre (ed.) Teacher Education Research in a New Context, London: Paul Chapman Publishing

Conway, R (2006) What they think they know: the impact of pupils’ preconceptions on their understanding of historical significance, Teaching History, 125: 10-15

Counsell, C., Evans, M., McIntyre, D and Raffan, J. (2000) The Usefulness of Educational Research for Trainee Teachers’ Learning, Oxford Review of Education, 26 (3 and 4): 467 -482

Cunningham , D (2004) Empathy without illusions, Teaching History, 114: 24-29

Furlong, J and Salisbury, J (2005) Best practice research scholarships: An evaluation, Research Papers in Education, 20 (1): 45-83(39)
Hagger, H. and McIntyre, D. (2000) What Can Research Tell us about Teacher Education? Oxford Review of Education, 26, (3 and 4): 483-494

Hammond, K (1999) And Joe arrives… stretching the very able pupil in the mixed ability classroom, Teaching History, 94: 23-31

Harris, R. and Foreman-Peck, L (2001) Learning to Teach History Writing: discovering what works, Educational Action Research, 9 (1): 97-109

Husbands, C., Kitson, A. and Pendry, A. (2003) Understanding History Teaching, Maidenhead: Open University Press

Lunenberg, M and Willemse, M (2006) Research and professional development of teacher educators, European Journal of Teacher Education, 29 (1): 81-98

Murray, J and Male, T (2005) Becoming a Teacher Educator: evidence from the field, Teaching and Teacher Education, 21 (2): 125-142

Punch, Keith (1998) Introduction to Social Research: Quantitative and Qualitative Approaches London Sage Publications
Robbins, D. (2004) ‘Learning about an 800-year-old fight can’t be all that bad, can it? It’s like what Simon and Kane did yesterday’ modern day parallels in history, Teaching History, 117: 44-48

Robson, C (1993) Real World Research, Oxford, Blackwell Publishers
Ruthven, K. (1998) Reconstructing professional judgement in mathematics education: from good practice to warranted practice, in: C. Hoyles, C. Morgan & G. Woodhouse (Eds) Rethinking the Mathematics Curriculum London, Falmer
Wilson, E. (2005) Powerful pedagogic strategies in initial teacher education, Teachers and Teaching: theory and practice, 11 (4): 359 – 378

