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8.1 Approaches to planning

There is a potentially bewildering amount of advice available to trainees about how they might approach lesson planning.  The most important source of advice early on in the course is likely to be the university subject tutor (or equivalent).  The school-based mentor will quickly become just as important (if not more so) when the trainee begins to plan lessons they will actually teach.  In addition to these key people, however, there are further sources of advice and influence, including the Standards for QTS, the QCA schemes of work, the Key Stage 3 Strategy and OFSTED, not to mention school textbooks and their own reading.

Activity 8.1.1: the usefulness of different advice about planning
It is inevitable that trainees will encounter differences between these different sources of advice about planning.  One of your jobs will be to help steer them through these differences, enabling  them to be discriminating in the advice they follow and the advice they reject.  This involves you being clear both with yourself and with the trainees about the degree to which you believe there is a ‘right’ way to plan – or at least, sharing with your trainees some fundamental principles that you believe underpin effective planning in history.

Is there an orthodoxy?

Where might you stand in relation to these statements?

· The ‘enquiry’ approach, where single lessons are always part of a sequence and where learning is organised around a challenging and engaging question and a clearly defined end-product, is the only way to plan in history

· When starting to plan a lesson or series of lessons, trainees must first define the learning objectives

· The incorporation of equal opportunities for visual, auditory and kinaesthetic learners must be a priority in all lessons
· The matching of the lesson focus (often encapsulated in a key question), objectives and activities is one of the most important things to get right in planning 
Some people hold clearer views than others.  The first example, above, would be defended strongly by many, but others might want to reserve the right to teach ‘one off’ lessons from time to time that are not embedded in a sequence.  The second two examples owe a great deal to current educational trends.  The Key Stage 3 Strategy invites teachers to plan to objectives, but there is evidence, both empirical and anecdotal (think of your own practice and see Pendry, 1994) to suggest that trainees (and experienced teachers) are more likely to have different starting points, including a resource, an activity, the nature of the topic and so forth.  Similarly, whilst the need to incorporate a variety of teaching and learning styles and to develop a broad repertoire of strategies is important, you may feel that is unnecessarily restrictive to insist that this should be  the case in every lesson.  The class debate that lasts a full hour or the timed essay would simply not be feasible.  Perhaps all of us are most likely to rate the final bullet point as crucial in all circumstances.  It is therefore one that trainees will wrestle with constantly during the training year in order to get right.

8.2 Where and how do trainees learn to plan?

Let us take the two primary locations of learning here: the university (or equivalent) and the school. 

At university

It is likely that you will spend considerable time exploring lesson planning early on in your course.  Different courses take very different approaches and all have their advantages and disadvantages (see unit 3.2).  But it is likely that you will use some or all of the following methods:

· Scrutiny of existing lesson plans, some effective, some less so;

· Videos/discussion of observation of teachers and post hoc recreation of their plan;

· Assignments;

· Practical advice about lesson objectives, questions, activities, starters and so forth;

· Opportunities to ‘practise’ in a safe university setting;

· Critique of resources;

· Opportunities for trainees to plan together;

· Reading and reflecting.

Activity 8.2.1:  Developing planning through assignments
You will need to make some important decisions regarding progression and differentiation.  Some of the trainees will arrive having already had some experience of lesson planning, though it may not be of a comparable type (TEFL planning is, for example, very different to history).  Some will arrive not having done any at all.  Some will have very secure subject knowledge whilst others may have spent a great deal of time in lessons as teaching assistants and have a more intuitive feel for the needs of pupils (see also unit 2.1). 

In terms of progression during the course, opinions vary about what trainees are ready for and when.  Although by the end of year, trainees should clearly be thinking about planning in a medium or even long term sense, you may decide that planning individual activities or single lessons is the first hurdle.  Others might argue that it is more difficult to plan single lessons than series of lessons and that a medium term approach to planning is crucial from the start.  There are many other such decisions to be made.  When will you explore depth and overview?  When will you focus on planning at AS/A2 level?  When will you make the themes of access and challenge a central part of your work on lesson planning?  Trainers of teachers are unlikely ever to agree on precisely the timing of such issues and much will depend on the structure of your course, but the important thing is to make decisions consciously based on your own rationale.  Avoid placing sessions randomly during the year.  A good course takes account of your own sense of what progression might look like.    

At school

Experienced teachers often find it difficult to analyse the way they plan their lessons.  They often find discussion about the way a lesson was taught much easier.    Many decisions are made subconsciously (a teacher may instinctively plan to use a particular textbook rather than another when teaching a certain topic – but may not quite remember why) and of course, experienced teachers may no longer require detailed written plans, and thus much planning is carried out in their heads. 

How, therefore, can trainees access the expertise of experienced teachers?  They will observe lessons from the very beginning of the course, and this is one very important way in which trainees learn to teach.  However, to get the most out of observation, trainees need some guidance.  You can help here by watching videoed lessons with their trainees and modelling the kinds of questions they might ask the teacher at the end.  Or you can provide trainees with a variety of lesson observation proformas (see resource 8.2.4 for an example).  Aim to 
develop the capacity of mentors to articulate their decision-making through mentor training activities (see unit 4.2) and encourage them to plan and teach collaboratively.

Activity 8.2.2:  Collaborative planning – helping the mentors
The departments with which you work will vary enormously in terms of the schemes of work and lesson support already in place.  Here are three potential issues you may need to consider:

· How detailed a scheme of work does a trainee need?  What do you do if the department doesn’t have a single scheme of work in place and your trainee complains about not knowing where the unit is going?

· The department has a tremendously detailed scheme of work which provides a breakdown of every lesson, including activities, questions and outcomes.  The trainee is expected to follow this detailed guidance and complains that it is too restrictive.  What advice do you offer the school?

· What happens when a department insists that the trainee follows the kinds of approaches to planning that you actively discourage in your university sessions?  
In all these cases, it is acceptable that there should be a degree of give and take and trainees need to show flexibility in adapting to the particular styles of different departments.  However, they are entitled to a minimum of consistency and it is reasonable for you to liaise with departments to ensure this is the case.  Trainees need to have guidance about what they should be teaching but they also need the freedom to experiment with the kinds of approaches to planning that they have encountered elsewhere.
8.3 Helping trainees to plan a lesson

Planning individual lessons is a vital part of professional competence. The ability to define precise learning objectives and to devise learning activities that enable pupils’ to make progress is the basis of all effective teaching and learning. Trainees’ lesson plans are crucially important, not only in ensuring successful learning for pupils, but also in helping the trainees to develop their thinking about learning history and in providing evidence of the trainees’ progress. 

Trainee history teachers are often daunted by the idea of producing their first lesson plans. Getting to grips with the complexities of a particular chunk of history, thinking about National Curriculum or examination specification requirements and planning for the needs of an individual class makes lesson planning a challenging intellectual process.  How, then, can we best support trainees in planning their first lessons?

You will obviously want to give careful consideration to the timing and nature of your trainees’ first lesson-planning task. Where will this come in relation to university sessions and school-based training?  Will it be a ‘dummy run’ or will trainees actually teach the lesson? Will it be done individually or jointly? How will it be evaluated? It is likely that most university-based sessions will attend to an aspect of the process of lesson planning. However, before trainees can reasonably be asked to plan a whole lesson, it is helpful if certain building blocks are in place. Trainees will need to know:

· That individual lessons rarely stand alone, but are often part of a larger historical enquiry

· How to define an appropriate focus for a lesson 

· What meaningful history learning objectives look like

· What makes a worthwhile learning activity

· What makes a purposeful homework task

· How to structure learning around stimulating and rigorous tasks

· How to balance the interplay of historical skill and knowledge within a lesson 

An awareness of the basic features of successful lessons is an essential prerequisite of trainees’ lesson planning. Trainee teachers need appropriate models on which to base their own planning, but, as we have already discussed, the professional knowledge of experienced teachers is often implicit. The onus is therefore on teacher-trainers to provide lesson plans and associated exercises that can develop trainees’ thinking about the essential principles that underpin effective lessons. 

Activity 8.3.1 Two approaches to modelling the process of lesson planning.

Schools and universities use a range of proformas for lesson planning. Some institutions adopt a common format; others encourage trainee teachers to develop their own structures based on agreed criteria. Whichever approach is taken, trainees will require structures and frameworks to support their early attempts at lesson planning. 

Activity 8.3.2 Structured support for trainees early attempts at lesson planning.
Evaluating trainee history teachers’ first attempts at lesson planning is a fascinating process. Inevitably, the most striking feature is the diversity that trainees bring to the task. Some will surprise us with an inventive lesson start.  Some will fix on fun activities at the expense of rigorous learning. Some will plan enough activities to fill several lessons. It is very hard to generalise about the needs of trainees as they develop their lesson planning; however, some common issues that often emerge in the early stages are:

· An overall lack of focus in the lesson, sometimes due to weak subject knowledge

· Inconsistency in defining clear and precise learning objectives

· Poorly sequenced learning activities that do not systematically build pupils’ knowledge, skills and understanding as the lesson unfolds

· Use of weak learning resources that fail to engage and motivate pupils 

· Inadequate provision for low-attaining pupils to access tasks. 

Activity 8.3.3 Cases studies focused on trainees’ planning needs from the ‘Move Me On’ feature in Teaching History
8.4 Helping trainees to plan a sequence of lessons

Standard S3.1.2 states: “To ensure pupils make good progress, teachers need to be able to plan sequences of lessons designed to extend pupils’ knowledge, skills and understanding over a period of time”. When trainee history teachers learn how to plan sequences of lessons they are engaging in a highly creative and challenging process that is fundamental to quality learning in history.  Developing an understanding of the possible criteria for selecting historical content, of the ways in which our selected content can be linked to history’s procedural concepts and of the strategies for engaging and motivating pupils across a sequence of lessons is a deeply rewarding, but intellectually exhausting process. We should acknowledge this with our trainees from the outset!

Fortunately, professional practice in the history education community has developed robust approaches to planning sequences of lessons. In many secondary history departments lesson sequences planned around historical enquiries is now a firmly- rooted feature of curriculum planning. The principle of ‘enquiry’ – that is, a sequence of lessons built around an intriguing historical question that pupils are able to answer in a substantial and motivating final activity – is one that trainees are likely to encounter both in professional literature and on school placements. 

As with individual lesson planning, we need to give careful thought to the timing and nature of trainees’ developing skills in medium-term planning. Exactly how will an understanding of the relationship between individual lessons and sequences of lessons be developed in the university-based course? How will trainees be expected to make use of their placement school’s scheme of work?. How will possible tensions between different approaches to medium-term planning be handled? What specific guidance and support will trainees need in order to plan successful sequences of lessons?

Before trainees can be asked to take greater responsibility for medium-term planning by designing complete lesson sequences around enquiry questions they will need an understanding of the essential features of rigorous, challenging and motivating enquiries:

· The nature and variety of carefully-crafted enquiry questions that shape the lesson sequence and imbue each lesson with a sense of purpose 

· The nature and variety of initial stimulus material that can be used to create a sense of puzzle and to engage pupils at the outset

· The ways in which learning activities can be knitted together to ensure steady knowledge-building and pupil motivation

· The nature and variety of end products that can be used to guarantee rigorous learning outcomes

The planning process can be made explict by asking trainee history teachers to analyse and evaluate existing models of enquiry-based planning. A range of models can be found in:

· Articles and ‘Cunning Plans’ in Teaching History, 

· QCA’s Key Stage 3 Schemes of Work, 

· some Key Stage 3 textbook series 

· the ‘exhibitions’ on National Archive’s Learning Curve website 

· QCA’s Innovating with History website 

Activity 8.4.1 Supporting trainees in their early attempts at planning historical enquiries
As trainees become more skilled and sophisticated in planning sequences of lessons they may need extra support in some of the following:

· Reflecting on the significance of the chosen content for their enquiries

· Ensuring that the overall aims of the enquiry are clearly defined

· Building the intricate relationship between historical thinking and the acquisition of new knowledge.

· Ensuring consistency between the enquiry question, the initial stimulus material, the learning activities and the final product. 

· Getting pupils to care about the historical issue in question.

· Establishing a connection between learning history and the development of personal values and attitudes

Activity 8.4.2 Deepening trainees’ understanding of planning historical enquiries
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8.5 Helping trainees to evaluate their planning

Evaluating lessons effectively is one of the Standards for QTS, but it is not always easy to get right.
  Often, trainees, when evaluating their lessons, focus too much on what they did or did not do during the lesson, rather than on the planning that preceded it.  Thus, an issue of pupil behaviour is examined in the light of behaviour management strategies, rather than in terms of the planning underpinning a lesson that allowed pupils to become bored and restless.  Furthermore, it is important that the trainees focus on the learning that did or did not take place.  Any evaluation of worth will link this back to lesson planning and consider whether the learning objectives were the right ones and whether the activities and structure of the lesson were appropriate.  
So how can we help trainees to evaluate their planning as well as their teaching?  Here are some ideas to get you started:
· Model it for them (for example through the use of videoed lessons)
· Devote time in university sessions on how to evaluate effectively – don’t assume it happens automatically

· Ensure that they offer their own evaluation to you or the mentor before you give your feedback
· Monitor the evaluations they complete on a regular basis
· Encourage trainees to share their triumphs and their disasters with each other in an honest and analytical way (there are some excellent examples of web-based discussions on some PGCE courses that provide useful forums)  
· Provide an evaluation proforma that encourages trainees to be focused in their evaluations and to link issues back to lesson planning (or encourage them to design their own)
· 
· 
· If you intend to set a planning assignment, ensure that evaluation is a strong component
· 


Activity 8.5.1: Helping trainees to evaluate their planning – sample proformas and evaluations
What can you do if planning continues to be problematic for a trainee during the year?  Clearly, planning must reach a certain standard before QTS can be awarded.  Here are some suggestions about what you and the mentor can do in these circumstances:

· Temporarily reduce teaching timetable (sometimes trainees simply need more time to plan their lessons in order to move forward)
· Collaborative planning and teaching

· Diagnose the specific problem (see activity, below) rather than providing blanket advice about ‘improving planning’
Activity 8.5.2:  Helping trainees to move on in their planning
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