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9.1 Beginning to teach history

Most trainee-teachers begin their PGCE course with strongly-held views about teaching and learning. Some will have already taught history in different contexts, others will have gained valuable experience in teaching other subjects or by working as Learning Support Assistants. All trainee history teachers will be able to draw on their own experiences of learning history at school and at university. One of the biggest challenges for PGCE tutors and school-based mentors is to plan training programmes that build on trainees’ diverse experiences of teaching and learning and that meet the individual needs of trainees at different points in their course.

Carefully-planned exposure to the accumulated wisdom of the history subject community, and structured opportunities for trainees to engage critically and constructively with different pedagogical approaches, underpin all quality training (see units 2.1 and 2.2, and 4.2). A crucial dimension of this is the on-going programme of reading which you plan for your trainees. So too are the opportunities which you provide for trainees to observe and analyse effective practice. 

The most obvious model of effective teaching is you!  In university-based sessions you can demonstrate, and help trainees to analyse, quality practice. Your university-based training sessions can therefore have a double agenda: (i) The particular dimension of history teaching under scrutiny (ii) The teaching strategies and skills you use to help your trainees learn. At the beginning of the PGCE course you will may wish to make your classroom management skills explicit by building in time for reflection and discussion: “Now let’s stop and think about how I made my instructions for that task clear”, “What particular strategies did I use to structure the feedback session?” “At the beginning of the session, how did I check that you’d all done the preliminary reading?” “How did I ‘avoid a void’ before we watched the video?” You will need to think hard about the dimensions of teaching which you can model in this way at the beginning of the course.

Trainees not only build their understanding of pedagogy by analysing the teaching of their tutor, but also through contact with varied and diverse practice. As your PGCE partnership develops, you might arrange for small groups of trainees to visit partnership schools in order to observe expert teachers in the classroom. You will also be able to capture the teaching of your expert mentors on video, using this material to help trainees analyse the strategies teachers deploy to secure effective learning. In the meantime, a readily available source of videoed history lessons is provided by the Key Stage 3 Strategy training materials. These resources vary in quality, but can provide a useful starting point for engaging trainees critically with different dimensions of teaching. 

Activity 9.1.1 Observation and analysis of expert teachers 
These videos are just part of the training support offered through the National Strategy for Key Stage 3. Whilst the Strategy is likely to provide the national context in which trainees teach for some years to come, it is part of your role to help trainees evaluate it critically. It is non-statutory in schools and it is generic rather than subject specific, therefore trainees need to be encouraged to trust in their own judgments when analyzing what is commended as good practice. You will need to consider the principles of the Strategy and the training support materials and decide how high a profile you want to give these in your own history training course.  

Activity 9.1.2 – How far will you relate your training course to the National Strategy for Key Stage 3?

Probably the most powerful opportunity for analysis of and reflection on teaching and learning at the beginning of the PGCE is provided by discussion of the trainees’ own teaching.  Most trainees are keen to have a go at whole-class teaching early in their training. A carefully-constructed programme of whole-class teaching gives trainees confidence and enables them to engage more directly with pedagogical issues. You will need to give a lot of thought to the context for trainees’ early teaching experiences.

· Exactly when in the PGCE will trainees begin to teach whole classes of pupils?

· How will this build on focused observation and micro-teaching?

· How will mentors and trainees work together in planning the teaching?

· What will be the focus of trainees’ teaching?

· Which teaching episodes will trainees begin with?

· How will trainees and mentors evaluate the teaching?

· How will trainees share their early teaching experiences with each other?

· How will these experiences link to university-based sessions?

9.2 Different approaches to teaching and learning

In many cases, your trainees’ own experience of learning history will have been dominated by work with text, with little attention to visual or physical dimensions.  Similarly, they may have had little experience of learning collaboratively in small groups or pairs.  They may, therefore, be inclined to provide a limited diet for the pupils they will teach.  In recent years considerable attention has been given to analysing how different people learn (see Unit 7.1) in the belief that teachers should adjust the way they teach to match these preferences.  While there are debates about the relevance and validity of some of these approaches for the history classroom, you will want to help trainees form their own judgement and to develop a suitably wide range of teaching styles.

Whatever shades of opinion exist about ‘learning preferences’, you will want to help trainees realise that there is more to teaching than just ‘telling’.  Activity 9.2.1 is designed to help you find a simple but effective way of raising this issue by investigating what helps pupils to recall prior learning.  It could be used alongside Activity 2.1.2.  

This unit cannot tackle all the various approaches to teaching and learning that are currently being promoted.  Instead it will take as a focus what is often known as the VAK (Visual, Auditory and Kinaesthetic) approach.  Activity 9.2.2 suggests one way of illustrating and evaluating how recent attention to VAK learning preferences can influence planning and teaching (see references in unit 7 for critiques of learning styles).  It is based on a primary school history lesson.  At appropriate points in the course, you could also use secondary based video extracts (e.g. from the National Strategy) and focused observations in school based training to stimulate discussion of how effectively teachers vary their teaching and to introduce new teaching strategies.

The use of purposeful role play has become more widely accepted in history teaching in recent times. It may be worth giving particular attention to this as an in depth example of more active learning.  It can be used to help pupils to grasp important concepts (e.g. about social relationships, different perspectives or the motivation of individuals or groups).  Activity 9.2.3 suggests a way of investigating aspects of role play in the context of a university-based session and stresses the need for a clear, valid teaching intention.  You may wish to devise a similar in depth session on making the most of the visual dimension in teaching history.  

You will want to help trainees build a wide and varied range of teaching activities and to give them confidence to create their own original but purposeful approaches. You can model a healthy variety of activities in your own teaching of the course, and work with mentors to ensure that trainees are seeing and applying a suitable range of approaches in school.  Activity 9.2.4 may help you to introduce an overview of a range of teaching strategies that are broadly matched with visual, auditory or kinaesthetic learning preferences – always accepting that this threefold division is far from universally accepted.  Some would argue that history remains largely a literary subject involving complex, abstract ideas and that there are limits on how far it can be grasped through, for example, kinaesthetic learning.

While some trainees may need encouragement to broaden their repertoire, you may find that others become pre-occupied with variety in their own teaching and experiment with new activities without considering whether they are actually appropriate to a specific context.  In these circumstances, you and the mentors will need to help trainees reflect on the fitness for purpose of their chosen teaching strategies. (‘It may be fun but will it make the idea accessible?’ ‘Does it take too long to make a fairly minor point?’ ‘Should I use this approach at that time of the school day?’ ‘Does it oversimplify?’ ‘Is it worth doing it this way just to avoid boredom?’ ‘What about the ones who might resent this approach?’)

9.3 – Helping trainees to communicate effectively

Trainees may be preoccupied with what they will say to classes and fail to realise the importance of how they say it.  Most trainees find it hard to believe just how complex and subtle the art of communication really is.  As the course proceeds you will need to open their eyes both to the range of communication skills they will need and to techniques that they can master to help them teach more effectively.  Activity 9.3.1 suggests one way of establishing the complexity of communication at an early point in the course.   

There is an extensive range of contexts and purposes for which trainees need to develop communication skills. As part of their school placement, you might want trainees to observe the purposes for which experienced and skilled teachers use language.  Examples might include giving instructions, sharing learning objectives, modelling, establishing success criteria for a particular exercise, linking episodes in the lesson, introducing significant terminology, listening carefully to pupils’ responses, playing ‘Devil’s Advocate’, giving feedback to a class, group or individual, and dealing with inappropriate behaviour.  Example 2 in Activity 1.2.1 suggests how you might use observation by trainees and self-evaluation of their own teaching to improve a range of communication skills.

The aspects of communication listed above (among others) will all merit some attention during the course, as does the issue of judging how long the teacher can speak, without losing attention.  You may find it helpful to link work on communication to your sessions on planning and structuring lessons, as certain types of language are likely to be prominent at different stages in a lesson.  

Two classroom communication skills that have reasonably and rightly been given a high profile in the Key Stage 3 Strategy are those of explanation and questioning.  Activity 9.3.2 offers guidance on whether/how you might wish to use these generic materials.  Resource 4.2.8 provides an example rooted in history teaching and suggests some ways in which mentors might support a trainee who is having difficulties with explanations during a school placement.  Note the suggestion that trainees may benefit from recording their own lessons for analysis afterwards.

Trainees need to learn that key parts of lessons can benefit greatly from careful planning of how the message will be put across.  This goes well beyond the choice of words.  Activity 9.3.3 might demonstrate this effectively in the context of a powerful start to a lesson (or sequence of lessons).  It involves story telling - a skill that is all too often ignored or under-used in history teaching.  Whether you use this approach or another, it is important to help trainees move beyond the skill of communicating information and into the skill of communicating fascination.  Story telling is, of course, only one way of achieving this: you will want to model or exemplify others such as the use of intriguing ‘knowledge nuggets’ (‘Here’s my favourite fact about …’) or the sharing of historians’ puzzlement (‘We seem to have a problem here, how can we…?’).

The activities mentioned so far in this section, have been based on spoken communication.  It will be important to help trainees to develop awareness (but not  self-consciousness) about the power of body language.  Some trainers have even enrolled the help of actors or colleagues who work in drama to improve trainees’ use of voice, pose, pause and expression in gaining the required effect in the classroom.  At some point you will also want to address the issue of classroom layout and décor.  

Finally, written communication from teacher to class is another important aspect of communication that requires more skill than trainees may imagine.  You may find it helpful to get them to analyse the design and language of texts and worksheets as a way of raising awareness of this aspect of communication.  Point size, line length and the use of white space, for example, can make considerable difference to pupils’ response to written work.

9.4 – Helping trainees to make learning inclusive (see also unit 7.5)
Even experienced teachers have difficulty in making their teaching inclusive.  It is not surprising therefore that trainee history teachers may face real challenges in this area of their work.  To build the trainees’ confidence and competence in this area you will need to help them to  

· understand the different aspects of ‘inclusion’ defined in the National Curriculum 

· know how to make history inclusive, i.e. both accessible and challenging for all

· avoid unsustainable,  labour-intensive approaches to inclusion

The National Curriculum definition of inclusion requires teacher to address a wide range of issues such as personal interests, gender, ethnicity, first language, interrupted schooling, disability, and specific educational needs (behavioural, physical and intellectual).  The focus in this unit is on ‘differentiation’ in mainstream teaching, i.e. matching content and teaching strategies so that important historical knowledge, understanding and skills are made accessible to the widest possible range of pupils.  

There are links to Unit 9.2 as differentiated teaching addresses the preferred learning styles of pupils as well as their prior attainment.  This is made clear in ‘Learning Styles and Writing in history’ (DfES in 2002).  Working with text is likely to be a valuable focus for your work on differentiation with the trainees.  History teachers have made considerable advances in this area in recent years and you should find many examples of imaginative and effective practice.  (Counsell (1997); Taylor and Temple (1996)).

As with most aspects of the course, you will need to blend university-based training with school based sessions.  You may already have developed some ideas on when and how you will tackle ‘inclusion’ as part of your response to Activity 3.1.3 and Activity 7.5.1.  You may also have found that Activity 1.2.2 offers a helpful model for tackling aspects of differentiation through school-based training.  Many trainers like to run a discrete university led session where ‘inclusive teaching’ is the prime focus.   Activity 9.4.1 suggests a range of approaches some of which you could include in such a session and others of which you might use at appropriate points.

Work on inclusive teaching will require regular reinforcement so that trainees are constantly developing their thinking and their practice in this area. You (and mentors) can reinforce differentiation by asking trainees:

· to analyse how you used questioning and small group work to make the learning inclusive in a session that you have just led

· to suggest which types of learner might benefit particularly from an approach a trainee has just used

· to identify words, resources or activities that may require specific extra attention when analysing a classroom or fieldwork activity

· to suggest how an activity might be extended to ensure that gifted and talented pupils are challenged at an appropriate level.

When they first teach full classes with a mix of abilities, trainees may well concentrate their efforts on helping lower attainers and ask too little of higher attainers.  Activity 9.4.2 gives you the chance to think how best to tackle a scenario of this sort. 

9.5 Managing Behaviour

For most trainee-teachers issues relating to the management of pupils’ behaviour loom very large as they begin their professional training. The possibility that pupils may attempt to undermine the authority of the trainee and the feeling that, should this happen, it will be both a professional and a personal failing, are understandable anxieties. Behaviour management often features in the generic parts of PGCE courses, but you will need to consider how trainees’ skills in managing pupils’ behaviour can also be developed through the history-specific elements of the course. 

As with other aspects of teaching and learning, a well-planned and targeted combination of critical reading, focused observation and self-evaluation will enable trainees to gain confidence in managing pupils’ behaviour. In particular, you will need to ensure that trainees are clear about how they should engage with individual whole-school policies and practices on behaviour management before they begin each school placement. It is also crucial that, before trainees undertake their first teaching block, they have developed an understanding of the effective management of learning in history lessons. The TTA- sponsored website Behaviour4Learning (www.behaviour4learning.ac.uk) provides a range of articles and information which you may find helpful when constructing your course and working with trainees.

Although trainees will need specific training in a range of ‘low key’ strategies for dealing with misbehaviour it is important to establish, from the outset, that three factors are crucial in ensuring that off-task behaviour does not arise in the first place:

· Engaging pupils with individual learning activities in history by firing curiosity, providing intellectual challenge and ensuring inclusion

· Managing learning activities effectively so that pupils are clear what they are meant to be doing and how they are meant to be working

· Creating a positive classroom climate in which enjoyable learning can take place.

You will need to think carefully about the strategies which underpin these principles of behaviour management and about the ways in which you can provide trainees with a firm grounding in the principles before they begin their first school placement.

Activity 9.5.1 Developing strategies for effective behaviour management in history lessons. 

9.6 Helping trainees to evaluate and develop their teaching

One of the most crucial factors in enabling trainees to become confident and effective teachers of history is their ability to learn through evaluation of their own practice. Every trainee-teacher progresses at different rates and in different ways, but in the initial stages of evaluation in particular, most trainees are concerned with themselves and with their teaching. They tend to be pre-occupied with generic classroom management skills such as giving instructions, distributing resources and responding to off-task behaviour. These are necessary and natural concerns, but it is only when trainees begin to focus on pupils’ learning and, in particular, pupils’ understanding of history that trainee-teachers begin to make significant progress. Two hugely important questions should therefore underpin trainee-teachers’ evaluations and trainee-mentor discourse: 1.What did pupils learn? 2. How did you know?
Trainees who are encouraged to return to the overall lesson focus and to the learning objectives as the starting point for evaluation will be in a much stronger position to set significant targets for development. In this context, targets aimed at trainees’ planning cannot be separated from teaching targets. Significant targets aimed at both planning and teaching will be crucial to trainees’ development at all stages in the course (see unit 8.5). In devising a training target with their trainees mentors will need to ask themselves two important questions: 
1 Is this target significant in impacting upon the quality of pupils’ learning? 
2. Is the trainee ready for this target? 
As far as trainees’ teaching is concerned, some targets may relate to generic teaching skills: ‘explain tasks more clearly’ or ‘ensure smooth transitions between learning activities’. However, more meaningful targets will relate to pupils’ learning, and, where possible, to historical learning. 
Activity 9.6.1 Devising targets for trainees’ development at different points in the PGCE
In order to help trainee-teachers meet their targets for development in teaching, you will need to think carefully about ways of supporting school-based mentors in devising apposite training activities (see unit 4.3). At the start of the course you may wish to prescribe structured activities which all trainees will follow. However, as trainees take more responsibility for their own training, they will be able to work with their mentor to plan training activities matched to their individual needs. Training activities such as focused observation of expert teachers, reading and reflection, team and small-group teaching, and focused analysis of a trainee’s own teaching will all be valuable experiences in helping trainees to develop their teaching. Devising a specific context for these activities is a crucial aspect of mentoring and you will need to consider how to support your mentors in this aspect of their work.

Activity 9.6.2 Planning training activities   
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